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 Appendix 1 : lampiran Penelitian (Hasil Penelitian) 

RESEARCH SCHEDULE 

No Activity 

2024    2025    

Dec Jan Feb Mar Apr May June July  

1 Research Proposal Writing         

2 
Research Proposal Seminar 

Approval 

        

3 Research Proposal Seminar         

4 Data Collection         

5 Data Analysis         

6 
Undergraduate Thesis 

Approval 

        

7 Thesis Examination         
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Instrument and ResHearch Data 

A. Observation  
 

1. Observation Sheets 

 

No 

 

Aspects  

Observed 
Indicators 

Implementation of Cooperative Learning in 

English Language Learning 
Done Undone 

Challenges or 

obstacles 

1. 

 

 

 

 

 

 

Dimension  

of 

Believing,  

Fearing God  

Almighty,  

and Having  

Noble  

Character 

Religious 

morals 

 

 

 

 

  

Delivering goals and preparing students  
 

 

 

 

 

 

 

Encourage students to pray 

before and after class according 

to their respective religions. 

  
 

 

 
Encourage students to discuss the 

moral messages of their lessons. 
  

 

Teacher  

 Guide group di scussions by 

reflecting religious values such as 

respecting differences of opinion. 

 
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Students  Students pray before and after 

class, both individually and 

together. 

 
 

 

Students practice proper 

discussion etiquette in 

accordance with religious values, 

such as not interrupting, 

respecting others who are 

speaking, and showing humility. 

 
 

 

Personal 

morals 

 

Helping and guiding teamwork     

Teacher  

 

Motivate students when they 

face obstacles during group work. 
   

Remind them of the importance 

of responsibility and integrity 

when working in teams. 

  
 

Students Demonstrate honesty and 

discipline in completing their part 

of the task of writing 

informational 

  

 

Students admit mistakes if they 

are late or have not done their 

part, then correct it with the 

team. 

  

The presence of 

shame and fear 

of admitting 

mistakes, 
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followed by a 

lack of 

awareness and 

personal  

responsibility, 

as well as 

ineffective 

team 

communication. 

Manners 

towards 

humans 

(Others) 

Organizing students into teams     

Teacher  

 

Divide students into small groups.    

Emphasize the importance of 

respecting and listening to other 

members' opinions. 

  
 

Students Support and respect each other in 

the discussion of information text 

learning. 

  
 

Helping friends who need help in 

the discussion process. 
   

Manners 

towards 

nature 

Delivering the information     

Teacher  Teachers relate learning topics to 

the importance of preserving 
  Limitations of 

materials 
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 God's creation (nature). English 

textbooks often 

focus on 

general topics 

(family, school, 

hobbies) 

without much 

thematic 

content about 

the 

environment or 

spirituality. 

Students Students write and present 

information text related to 

nature. 
  

The lesson 

material is 

sourced solely 

from textbooks  

related to daily 

activities 

State 

morals 

Giving a reward     

Teacher   Reward groups that display 

strong nationalism values. 
  
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Accompany the writing process 

and discussion in groups by giving 

positive feedback. 

  
 

Students Students work with groups to 

create original and inspiring 

texts.. 

  

 

Students present their writing of 

informational text with 

enthusiasm. 

  

 

2. 

 

 

Dimensions  

of Global  

Diversity 

Recognize 

and 

appreciate 

culture 

Delivering the information     

Teacher  Provide examples of 

informational text containing 

local or cultural wisdom values.   

Teachers only 

rely on the 

material 

already in the 

textbooks 

Encourage students to respect 

differences in diverse cultural 

backgrounds among students. 

  
 

Students Create informational texts that 

introduce local traditions or 

different cultures. 

  
Students create 

informational 

texts based on 
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material found 

in printed 

English 

textbooks 

Respect the differences in diverse 

cultural backgrounds. 
  

 

  Intercultura

l 

communica

tion and 

interaction 

Evaluation     

Teacher Evaluate the way students deliver 

the text whether they respect 

differences in culture, language 

or customs. 

  

 

Siswa  Present informational texts that 

are not offensive to other groups. 
  

 

Students accept or are open to 

feedback. 
  

 

Reflection 

and 

responsibilit

y on the 

experience 

Evaluation     

Teacher   Reflect on their learning process 

by asking students to give 

feedback on their lesson. 

  
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of diversity The teacher makes sure to give 

examples of correct and quality 

informational text. 

  

 

Students After learning about 

informational text, students 

reflect in the shower or together 

with the group. 

  

 

Students present their 

informational text in groups 
  

 

Social 

justice 

Organizing teams     

Teacher Divide the tasks to students 

evenly without discrimination. 
  

 

Students In doing the tasks given by the 

teacher in groups, students do it 

seriously without burdening their 

other friends to do it. 

  

 

3. 

 

Dimensions  

of Mutual  

Cooperation 

Collaboratio

n 

Organizing teams     

Teacher  Organize the roles of each 

student in the group (group 

leader, writer, speaker or 

  
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 moderator, and group member). 

Students Work together to write one 

informational text and prepare a 

group presentation. 

  
 

Care  

Helping and guiding teamwork     

Teacher  Provide support to groups that 

are having difficulty. 
   

Students Helping group members who 

have difficulty in organizing 

sentences or ideas in creating 

informational text. 

  

 

Sharing 

 

Giving a reward     

Teacher   Reward groups that show 

cooperation and share tasks 

fairly. 

  

 

Students Sharing ideas and text references 

during discussions or when 

composing texts in groups. 

  

 

Exchanging ideas in the process 

of working on group tasks. 
  
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4. 

 

Independent  

Dimension 

Understand

ing of self 

and the 

situation at 

hand 

Delivering goals and preparing students     

Teacher  Conveying the importance of 

recognizing one's strengths and 

weaknesses when writing texts. 

  
 

Students In group work, each group 

member chooses a role according 

to his/her ability (e.g. as a writer 

or presenter). 

  

 

Self-

regulation 

Evaluation     

Teacher  Provide reflection to students on 

how they manage their time and 

emotions during teamwork. 

  
 

Provide feedback to students and 

make suggestions for 

improvement.  

  
 

Students Evaluate one's contribution to 

group work. 
   

 Overcoming obstacles, challenges 

or difficulties encountered in 

understanding the text being 

studied. 

  
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5. 

 

 

 

Dimensions 

of Critical 

Reasoning 

 

Acquire and 

process 

information 

Delivering the information     

Teacher  Direct students to understand the 

content of the text. 
  

 

Explain how to identify valid 

information from reading sources 

or the internet. 

  

Limited learning 

time and 

limited access 

to other 

sources of 

information 

from the 

internet or 

other sources 

Students  Students search and sort relevant 

information for their 

informational text. 
  

Students only 

obtain 

information 

from one 

source, namely 

textbooks 

Search for supporting data for the 

informational text to be written.   
Limited sources 

of information 

available to 
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students mean 

that they rely 

solely on the 

English 

textbooks they 

use 

Analyzing 

and 

evaluating 

reasoning 

Evaluation     

Teacher   Encourage students to evaluate 

the texts they have written. 
  

 

Students  After the presentation, students 

evaluate of the informational text 

from other groups. 

  

 

Revise the result discussion based 

on critical feedback from other 

groups. 

   

Students lack 

understanding 

of the material 

and limited 

class time often 

prevent the 

revision process 

from being 

carried out. 
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Reflecting 

on own 

thinking 

Evaluation     

Teacher  Reflect on the new learning at the 

end of the learning process. 
  

 

Students  Students present their work in 

groups. 
  

 

6. 

 

 

Creative 

Dimension 

 

Generating 

original 

ideas 

Helping and guiding teamwork     

Teacher  Provide visual stimulus or stories 

to stimulate creative ideas.  
  

 

Students  Develop original ideas by 

presenting information creatively 

and using language that is easy to 

understand.  

  

 

Produce 

original 

works/actio

ns 

Evaluation     

Teacher  Teacher assesses originality and 

creativity of presentation. 
  

 

Students   Work is presented in a creative 

way. 
  

 

Flexibility of Helping and guiding teamwork     
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thinking to 

find 

alternative 

solutions 

Teacher  Teacher encourages students to 

develop more than one solution 

or approach to writing. 

  

  

 

Students Students consider peer feedback 

and are open to changes in ideas 

when drafting texts. 

  
 

 

2.      Interview Sheets 

 

No Aspects of  

Cooperative  

Learning 

Interview Question Teacher Responses 

Validator’s 

Checking 

Mark 

1. 

 

Positive 

dependence  

How do you create a learning 

situation where each student in 

the group feels responsible for 

the success of the group, 

especially in English lessons? 

What is a concrete example of 

I create a learning situation that emphasizes shared 

responsibility by giving clear group goals and linking them to 

individual success. Each member is given a different part of 

the task, and the final group score depends on each member's 

contribution. That way, they realize that the success of one 
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group discussion? member will affect the group's results. 

What do you do to encourage 

higher-achieving students to 

help their lower-achieving 

group mates without feeling 

burdened? How does this help 

create mutually beneficial 

cooperation within the group? 

I instill the understanding that helping peers is part of the 

learning process. I also explain to high-achieving students that 

teaching material to peers actually strengthens their own 

understanding. I then provide special recognition, such as 

praise or additional attitude points, commonly referred to as 

rewards. I give rewards to students who help their peers 

patiently and effectively. This fosters cooperation, not 

competition. 

 

2. Individual 

accountabilit

y  

 

Does each student in the group 

have their own responsibilities? 

How do you ensure that this is 

done? 

Yes. In each group, I assign responsibilities to each student 

based on their abilities and interests. Some become writers, 

some become information gatherers, some become 

presenters, and some become time managers. I conduct 

regular checks, and during these checks, I observe how each 

group works. This allows me to ensure which students are 

active and which are merely tagging along. 

 

In group learning activities, how 

do you assess individual student 

Yes, I assess each student's contribution by observing them 

directly. I observe the results of their work. Additionally, I use 
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contributions? Do you have any 

special way to monitor each 

student's involvement? 

peer assessment sheets, also known as peer tutoring, where 

students objectively evaluate their peers or group members. 

This helps me understand how involved they are in the group 

learning process. 

 3. Cooperative 

skills  

How do you see the 

development of cooperation 

skills among students in 

completing group tasks? 

I see quite positive progress in the students. At first, students 

tended to work individually within the group. However, as 

time went on and they became accustomed to the 

cooperative learning approach, they began to listen to each 

other, share tasks, and work together to find solutions within 

the group. I also noticed an improvement in their 

communication skills and empathy. 

 

In the process of group 

discussion, are students 

encouraged to help each other 

and interact actively? 

 

Yes, I always encourage students to help each 

other. I explain that learning success is not only from the 

teacher but also from peers and the environment. So, I set 

discussion rules that encourage them to ask questions, give 

feedback, and actively clarify their peers' opinions. 

 

 

 

4. Organize 

students into 

How do you divide students into 

groups when using the 

I usually divide students into heterogeneous groups based on 

their academic abilities and also their personalities to ensure a 
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cooperative 

groups  

cooperative learning approach? balanced group. It is not possible for all students in a group to 

be active. I divide some active students into groups. For 

example, in Group A, there are two or three active students, 

and the rest help their peers who are still struggling with the 

learning material. 

Do you assign certain roles to 

each member in the group, such 

as group leader, note taker, or 

moderator? How does the 

assignment of roles help to 

improve cooperation within the 

group? 

Yes, of course, each group has specific task assignments. For 

example, the group leader, who takes notes, and who 

manages the time. This division helps avoid one person 

dominating and trains each student's sense of responsibility. I 

rotate these roles so that all students get balanced experience 

and don't get bored. This way, their collaboration becomes 

more structured and effective. 

 

5. Critically 

thinking 

students  

In your experience, how can 

group work help students 

develop better critical thinking 

skills than individual learning? 

Based on my experience so far, group work greatly helps 

students think critically because they must evaluate their 

peers' opinions, defend their own arguments, and 

collaboratively develop solutions. When learning individually, 

they tend to simply absorb information, but in a group, they 

are required to question and explain. This stimulates deeper 
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thinking. Thus, it taps into their potential.  

 

 

 

 

How do you respond when 

students in the group have 

different or even conflicting 

opinions? Do you encourage 

them to debate in a healthy 

manner? 

Of course, differences of opinion often arise within the group, 

for example, Student A has a different opinion, and Student B 

also has a different opinion. However, I see this as a learning 

opportunity because I facilitate them in expressing their 

opinions politely and listening to their peers' arguments. I 

teach healthy debate techniques, such as providing logical 

reasons and avoiding personal attacks. My goal is for them to 

learn to respect different viewpoints and find common 

ground. From these differing viewpoints, there is what is 

called consultation, so that through differing opinions, they 

can think broadly and present their thoughts in front of the 

class. 
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ALUR DAN TUJUAN PEMBELAJARAN 

 

A. IDENTITAS 

 Satuan Pendidikan :   UPTD SMP Negeri 2 Gunungsitoli  
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 Mata Pelajaran                :   Bahasa Inggris 

 Fase : D 

 Tahun Pelajaran : 2024/2025 

 Kelas :   VIII (Delapan) 

 Penyusun :  Christine Roland Nauli Gultom, S.Pd 

 

B. CAPAIAN PEMBELAJARAN FASE D 

Pada akhir Fase D, peserta didik menggunakan teks lisan, tulisan dan visual dalam bahasa Inggris untuk berinteraksi 

dan berkomunikasi dalam konteks yang lebih beragam dan dalam situasi formal dan informal. Peserta didik dapat 

menggunakan berbagai jenis teks seperti narasi, deskripsi, prosedur, teks khusus (pesan singkat, iklan) dan teks otentik 

menjadi rujukan utama dalam mempelajari bahasa Inggris di fase ini. Peserta didik menggunakan bahasa Inggris untuk 

berdiskusi dan menyampaikan  keinginan/perasaan. Pemahaman mereka terhadap teks tulisan semakin berkembang dan  

keterampilan inferensi mulai tampak ketika memahami informasi tersirat. Mereka  memproduksi teks tulisan dan visual 

dalam bahasa Inggris yang terstruktur dengan kosakata  yang lebih beragam. Mereka memahami tujuan dan pemirsa 

ketika memproduksi teks tulisan  dan visual dalam bahasa Inggris. Dalam proses pencapaian pembelajaran ini, guru 
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menggunakan pendekatan Cooperative Learning jenis Learning Together untuk mendorong kolaborasi antar siswa dan 

meningkatkan interaksi selama pembelajaran bahasa Inggris. 

 

C. CAPAIAN PEMBELAJARAN BERDASARKAN ELEMEN 

 

No. Elemen Capaian Pembelajaran 

1.  Menyimak – Berbicara (ide 

utama dan detil yang relevan 

dari diskusi atau presentasi, 

topik yang telah familiar dan 

dalam konteks kehidupan di 

sekolah dan di rumah) 

Pada akhir Fase D, peserta didik menggunakan bahasa Inggris untuk berinteraksi dan 

saling bertukar ide, pengalaman, minat, pendapat dan pandangan dengan guru, teman 

sebaya dan orang lain dalam berbagai macam konteks familiar yang formal dan 

informal. Dengan pengulangan dan penggantian kosakata, peserta didik memahami ide 

utama dan detil yang relevan dari diskusi atau presentasi mengenai berbagai macam 

topik yang telah familiar dan dalam konteks kehidupan di sekolah dan di rumah. 

Mereka terlibat dalam diskusi, misalnya memberikan pendapat, membuat 

perbandingan dan menyampaikan preferensi. Mereka menjelaskan dan memperjelas 

jawaban mereka menggunakan struktur kalimat dan kata kerja sederhana. Untuk 

mendukung proses ini, guru menggunakan pendekatan Cooperative Learning yang 

mendorong kerja sama antar siswa dalam kelompok, sehingga interaksi, diskusi, dan 

pertukaran ide dapat berlangsung lebih efektif dan bermakna. 

 

At the end of Phase D, learners use English to interact and exchange ideas, experiences, 
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interests, opinions, and views with teachers, peers, and others in a variety of familiar 

formal and informal contexts. Through repetition and vocabulary substitution, students 

understand the main ideas and relevant details from discussions or presentations on 

various familiar topics in the context of school and home life. They engage in 

discussions, for example, by giving opinions, making comparisons, and expressing 

preferences. They explain and clarify their answers using simple sentence structures 

and verbs. To support this process, teachers use a Cooperative Learning approach that 

encourages collaboration among students in groups, enabling more effective and 

meaningful interaction, discussion, and exchange of ideas. 

2.  Membaca – Memirsa (ide 

utama dan informasi spesifik 

dalam berbagai jenis teks 

cetak atau digital, termasuk 

diantaranya teks visual, 

multimodal atau interaktif) 

Pada akhir fase D, peserta didik membaca dan merespon teks familiar dan tidak familiar 

yang mengandung struktur yang telah dipelajari dan kosakata yang familiar secara 

mandiri. Mereka mencari dan mengevaluasi ide utama dan informasi spesifik dalam 

berbagai jenis teks. Teks ini dapat berbentuk cetak atau digital, termasuk diantaranya 

teks visual, multimodal atau interaktif. Mereka mengidentifikasi tujuan teks dan mulai 

melakukan inferensi untuk memahami informasi tersirat dalam sebuah teks.  Dalam 

proses pembelajaran ini, guru menggunakan pendekatan Cooperative Learning untuk 

mendorong siswa bekerja sama dalam kelompok kecil dalam memahami dan 

menganalisis teks, sehingga tercipta pemahaman yang lebih mendalam melalui diskusi 

dan kolaborasi. 

At the end of phase D, students read and respond to familiar and unfamiliar texts that 

contain structures they have learned and familiar vocabulary independently. They search 

for and evaluate main ideas and specific information in various types of texts. These 

texts can be in print or digital form, including visual, multimodal, or interactive texts. 

They identify the purpose of the text and begin to make inferences to understand the 

implied information in a text. In this learning process, teachers use a Cooperative 

Learning approach to encourage students to work together in small groups to understand 

and analyze texts, thereby creating a deeper understanding through discussion and 
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collaboration. 

 

3.  Menulis – 

Mempresentasikan 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi) 

Pada akhir Fase D, peserta didik mengomunikasikan ide dan pengalaman mereka 

melalui paragraf sederhana dan terstruktur, menunjukkan perkembangan dalam 

penggunaan kosakata spesifik dan struktur kalimat sederhana. Menggunakan contoh, 

mereka membuat perencanaan, menulis, dan menyajikan teks informasi, imajinasi dan 

persuasi dengan menggunakan kalimat sederhana dan majemuk untuk menyusun 

argumen dan menjelaskan atau mempertahankan suatu pendapat. Dalam mendukung 

keterampilan ini, guru menggunakan pendekatan Cooperative Learning jenis Learning 

Together, di mana peserta didik bekerja sama dalam kelompok untuk merencanakan, 

menulis, dan merevisi teks mereka, sehingga mendorong saling tukar ide, kolaborasi 

aktif, dan penguatan pemahaman bersama. 

At the end of phase D, students read and respond to familiar and unfamiliar texts that 

contain structures they have learned and familiar vocabulary independently. They search 

for and evaluate main ideas and specific information in various types of texts. These 

texts can be in print or digital form, including visual, multimodal, or interactive texts. 

They identify the purpose of the text and begin to make inferences to understand the 

implied information in a text. In this learning process, teachers use a Cooperative 

Learning approach to encourage students to work together in small groups to understand 

and analyze texts, thereby creating a deeper understanding through discussion and 

collaboration. 

 

D. TUJUAN PEMBELAJARAN  

 



24  

ELEMEN KODE TP TUJUAN PEMBELAJARAN 

1. Menyimak – Berbicara (ide 

utama dan detil yang 

relevan dari diskusi atau 

presentasi, topik yang telah 

familiar dan dalam konteks 

kehidupan di sekolah dan di 

rumah) 

1 

Memahami Menyimak – Berbicara (ide utama dan detil yang relevan dari 

diskusi atau presentasi, topik yang telah familiar dan dalam konteks 

kehidupan di sekolah dan di rumah) 

2 
Menerapkan  Menyimak – Berbicara (ide utama dan detil yang relevan dari 

diskusi atau presentasi, topik yang telah familiar dan dalam konteks kehidupan 

di sekolah dan di rumah) 

3 
Mengevaluasi Menyimak – Berbicara (ide utama dan detil yang relevan dari 

diskusi atau presentasi, topik yang telah familiar dan dalam konteks kehidupan 

di sekolah dan di rumah) 

4 
Menganalisis Menyimak – Berbicara (ide utama dan detil yang relevan dari 

diskusi atau presentasi, topik yang telah familiar dan dalam konteks kehidupan 

di sekolah dan di rumah) 
2. Membaca – Memirsa (ide 

utama dan informasi 

spesifik dalam berbagai 

jenis teks cetak atau digital, 

termasuk diantaranya teks 

visual, multimodal atau 

interaktif) 

1 Memahami Membaca – Memirsa (ide utama dan informasi spesifik dalam 

berbagai jenis teks cetak atau digital, termasuk diantaranya teks visual, 

multimodal atau interaktif) 2 Menerapkan Membaca – Memirsa (ide utama dan informasi spesifik dalam 

berbagai jenis teks cetak atau digital, termasuk diantaranya teks visual, 

multimodal atau interaktif) 
3 Mengevaluasi Membaca – Memirsa (ide utama dan informasi spesifik dalam 

berbagai jenis teks cetak atau digital, termasuk diantaranya teks visual, 

multimodal atau interaktif) 
4 Menganalisis Membaca – Memirsa (ide utama dan informasi spesifik dalam 

berbagai jenis teks cetak atau digital, termasuk diantaranya teks visual, 

multimodal atau interaktif) 



25  

ELEMEN KODE TP TUJUAN PEMBELAJARAN 

3. Menulis – 

Mempresentasikan 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi) 

1 
Memahami  Menulis – Mempresentasikan (perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi dan persuasi) 

2 
Menerapkan  Menulis – Mempresentasikan (perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi dan persuasi) 

3 
Mengevaluasi Menulis – Mempresentasikan (perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi dan persuasi) 

4 
Menganalisis Menulis – Mempresentasikan (perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi dan persuasi) 
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E.   ALUR TUJUAN PEMBELAJARAN 

 

Elemen 
Tujuan pembelajaran 

(TP) 

Indikator ketercapaian 

(IKTP) 
Materi Dimensi P3 Modul Jp 

1. Menyimak – 

Berbicara (ide 

utama dan detil 

yang relevan dari 

diskusi atau 

presentasi, topik 

yang telah 

familiar dan 

dalam konteks 

kehidupan di 

sekolah dan di 

rumah)  

Memahami Menyimak 

– Berbicara (ide utama 

dan detil yang relevan 

dari diskusi atau 

presentasi, topik yang 

telah familiar dan 

dalam konteks 

kehidupan di sekolah 

dan di rumah) 

Siswa dapat 

memahami Menyimak 

– Berbicara (ide utama 

dan detil yang relevan 

dari diskusi atau 

presentasi, topik yang 

telah familiar dan 

dalam konteks 

kehidupan di sekolah 

dan di rumah) 

Menyimak – Berbicara (ide 

utama dan detil yang 

relevan dari diskusi atau 

presentasi, topik yang telah 

familiar dan dalam konteks 

kehidupan di sekolah dan di 

rumah) Pembelajaran 

dilaksanakan dengan 

menggunakan pendekatan 

Cooperative Learning jenis 

Learning Together untuk 

mendorong kolaborasi dan 

interaksi aktif antar siswa. 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

Kemendik

budristek 

4 x 45 

Menit 

Menerapkan  

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

konteks kehidupan di 

Siswa dapat 

menerapkan  

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

Menyimak – Berbicara (ide 

utama dan detil yang 

relevan dari diskusi atau 

presentasi, topik yang telah 

familiar dan dalam konteks 

kehidupan di sekolah dan di 

rumah). Pembelajaran 

menggunakan pendekatan 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 
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sekolah dan di rumah) konteks kehidupan di 

sekolah dan di rumah) 

Cooperative Learning jenis 

Learning Together. 

Mengevaluasi 

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

konteks kehidupan di 

sekolah dan di rumah) 

Siswa dapat 

mengevaluasi 

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

konteks kehidupan di 

sekolah dan di rumah) 

Menyimak – Berbicara (ide 

utama dan detil yang 

relevan dari diskusi atau 

presentasi, topik yang telah 

familiar dan dalam konteks 

kehidupan di sekolah dan di 

rumah dengan pendekatan 

Cooperative Learning jenis 

Learning Together). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 

Menganalisis 

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

konteks kehidupan di 

sekolah dan di rumah)  

Siswa dapat 

menganalisis 

Menyimak – Berbicara 

(ide utama dan detil 

yang relevan dari 

diskusi atau presentasi, 

topik yang telah 

familiar dan dalam 

konteks kehidupan di 

sekolah dan di rumah) 

Menyimak – Berbicara (ide 

utama dan detil yang 

relevan dari diskusi atau 

presentasi, topik yang telah 

familiar dan dalam konteks 

kehidupan di sekolah dan di 

rumah melalui 

pembelajaran kolaboratif 

dengan pendekatan 

Cooperative Learning jenis 

Learning Together). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 

2. Membaca – 

Memirsa (ide 

utama dan 

informasi spesifik 

Memahami Membaca 

– Memirsa (ide utama 

dan informasi spesifik 

Siswa dapat 

memahami Membaca 

– Memirsa (ide utama 

Membaca – Memirsa (ide 

utama dan informasi 

spesifik dalam berbagai jenis 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

Kemendik

budristek 
4 x 45 

Menit 
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dalam berbagai 

jenis teks cetak 
atau digital, 

termasuk 

diantaranya teks 

visual, 

multimodal atau 

interaktif) 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

dan informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

teks cetak atau digital, 

termasuk diantaranya teks 

visual, multimodal atau 

interaktif). Pembelajaran 

menggunakan pendekatan 

Cooperative Learning jenis 

Learning Together untuk 

meningkatkan pemahaman 

melalui kerja sama 

kelompok. 

Menerapkan  

Membaca – Memirsa 

(ide utama dan 

informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

Siswa dapat 

menerapkan  

Membaca – Memirsa 

(ide utama dan 

informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

Membaca – Memirsa (ide 

utama dan informasi 

spesifik dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya teks 

visual, multimodal atau 

interaktif, dengan 

pendekatan Cooperative 

Learning jenis Learning 

Together). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 

Mengevaluasi 

Membaca – Memirsa 

(ide utama dan 

informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

Siswa dapat 

mengevaluasi 

Membaca – Memirsa 

(ide utama dan 

informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

Membaca – Memirsa (ide 

utama dan informasi 

spesifik dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya teks 

visual, multimodal atau 

interaktif dengan strategi 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 
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teks visual, multimodal 

atau interaktif) 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

kerja kelompok 

menggunakan pendekatan 

Learning Together). 

Menganalisis 

Membaca – Memirsa 

(ide utama dan 

informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

Siswa dapat 

menganalisis Membaca 

– Memirsa (ide utama 

dan informasi spesifik 

dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya 

teks visual, multimodal 

atau interaktif) 

Membaca – Memirsa (ide 

utama dan informasi 

spesifik dalam berbagai jenis 

teks cetak atau digital, 

termasuk diantaranya teks 

visual, multimodal atau 

interaktif melalui diskusi 

kelompok kecil dalam 

pendekatan Cooperative 

Learning). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 

3. Menulis – 

Mempresentasika

n (perencanaan, 

menulis, dan 

menyajikan teks 

informasi, 
imajinasi dan 

persuasi) 

Memahami Menulis – 

Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

Siswa dapat 

memahami Menulis – 

Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

Menulis – 

Mempresentasikan 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi 

dengan pendekatan 

Cooperative Learning jenis 

Learning Together untuk 

memfasilitasi kolaborasi 

dalam merancang dan 

menulis teks). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

Kemendik

budristek 

4 x 45 

Menit 

Menerapkan  Menulis 

– Mempresentasikan 

Siswa dapat 

menerapkan  Menulis 

Menulis – 

Mempresentasikan 

  Mandiri   

 Kreatif 

 Bernalar 

  

4 x 45 
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(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

– Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi 

melalui kerja kelompok 

berbasis pendekatan 

Learning Together). 

kritis Menit 

Mengevaluasi 

Menyimak – Berbicara 

menggunakan Bahasa 

Inggris 

(mengomunikasikan 

ide dan pengalaman) 

Siswa dapat 

mengevaluasi Menulis 

– Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

Menulis – 

Mempresentasikan 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi 

dalam suasana kolaboratif 

dengan pendekatan 

Cooperative Learning). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 

Menganalisis Menulis – 

Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

Siswa dapat 

menganalisis Menulis – 

Mempresentasikan 

(perencanaan, menulis, 

dan menyajikan teks 

informasi, imajinasi 

dan persuasi) 

Menulis – 

Mempresentasikan 

(perencanaan, menulis, dan 

menyajikan teks informasi, 

imajinasi dan persuasi 

dengan penerapan model 

pembelajaran Learning 

Together dalam kelompok 

kecil). 

  Mandiri   

 Kreatif 

 Bernalar 

kritis 

 

4 x 45 

Menit 
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Gunungsitoli,      Juli 2024 
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Appendix 2 : Documentasi Foto Penelitian 

 

 

Documentation 1.With English teacher Madam Christine Roland  Nauli Gultom, S.Pd. 

on April 23, 2025 
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Documentation 2. Observing Grade VIII-B students in English class on April 16, 

2025. 
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Documentation 3. Observing the English teacher in class VIII-B during English 

lessons on April 23, 2025. 
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Documentation 5.W ith the research instrument validators, Madam Agus Rediamin 

Harefa, A.Md. and Ms. Yudika Rahmawani Zebua, S.Pd. on April 23, 2025. 

 



36  

 

Documentation 6. With Madam Christine Roland Nauli Gultom, S.Pd, after 

completing observations and interviews on May 14, 2025. 

 

Documentation 7. With the principal, Mr. Oberlin Harefa, S.Pd., M.M. At the time of 

expressing gratitude for being permitted to conduct research at the school on May 14, 

2025. 
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Appendix 3 : Pengajuan Judul Penelitian 
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Appendix 4 : Abstract Pengajuan Judul Penelitian 
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Appendix 6: SK Dosen Pembimbing 
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Appendix 7: Riwayat Bimbingan Rancangan Priposal Penelitian 
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Appendix 8: Lembat Persetujuan Untuk Diseminarkan 
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Appendix 9: Berita Acara Seminar Rancangan Proposal Penelitian 
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Appendix 11: Lembar Persetujuan Untuk Diteliti 
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Appendix 12: Surat Permohonan Izin Penelitian 
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Appendix 13: Surat Izin Penelitian 
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Appendix 14: Surat Keterangan Telah Melaksanakan Penelitian 
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Appendix 15: Riwayat Bimbingan Skripsi 
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Appendix 16: Lembar Persetujuan/Pengesahan Pembimbing Untuk Ujian Skripsi 
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Appendix 17: Lembar Turnitin/Plagiasi 
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Appendix 18: Surat Keterangan Lulus Mata Kuliah 
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Appendix 19: Surat Permohonan Ujian Skripsi 
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Appendix 21: Surat Penetapan Dosen Penguji Skripsi 
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Appendix 23: Berita Acara Ujian Skripsi  
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Appendix 24: Lembar Perbaikan Ujian Skripsi (Revisi) 
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